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Abstract

Concern for research in this area stems from the point that Turkey since 2001 has taken
part in the piloting phase of the European Language Portfolio. After the piloting phase,
the Ministry of Turkish National Education has decided to officially launch the European
Language Portfolio in the academic year of 2009-2010. In Turkey, Ankara University and
Bilfen Schools have also developed European Language Portfolio models and have had
these models validated by the Council of Europe. The purpose of the present study is to
investigate the development of European Language Portfolio models in Turkey. Firstly,
the background of the situation on the formation of the European Language Portfolio by
the Council of Europe is addressed. Secondly, the origin of the European Language
Portfolio within the Turkish national education system is described. The next section
dwells upon the issues relating to the present stage of European Language Portfolio
implementation in Turkey. Positive outcomes of European Language Portfolio
implementation in other Member States are shortly addressed. Finally, while the study
illustrates that the European Language Portfolio has proved to be an important innovation
in foreign language learning, the implementation change in Turkey necessitates sustained
effort to promote the concepts of the European Language Portfolio so as to reach long
lasting effects.
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Introduction

The European Language Portfolio (ELP) is a type of document that the Council of
Europe (CoE) has formed for those who are learning or have learned a language in formal
or informal settings, to be able to record and reflect on their language learning and
cultural experiences. The ELP “is a personal tool for all Europeans to develop into
plurilingual and inter-culturally competent citizens (Scharer, 2000, p. 3).” The CoE
organised a piloting scheme for different versions of ELP’s to be discussed in order to
accommodate all ages and specific users of foreign languages. The results of this scheme
were found to be positive and most of the European Union members were interested.
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Therefore, in 2001 with the dissemination of the “European Year of Languages” the CoE
officially launched the implementation of the ELP.

The European Language portfolio

In the last decade, the CoE has searched for approaches promoting the teaching and
learning of languages in a multilingual, multicultural and life-long perspective on the
basis of equal opportunities for all members of society by taking into account the
Recommendations of the CoE (Huber, 2002). As a result, the CoE published the Common
European Framework of Reference for Languages (CEF), in 1995 as a source for the
development of rating scales to assess the attainment of a particular learning objective. In
addition, there are also descriptors that may assist in the formulation of criteria for
languages.

In the CEF a common basis is formed for the elaboration of language syllabuses,
curriculum guidelines, examinations, textbooks, etc. across Europe. This framework
describes in a comprehensive way what language learners have to learn to do in order to
use a language for communication and what knowledge and skills they have to develop
so as to be able to act effectively. The cultural context in which the language is set is also
covered. Another important feature of this Framework is that it defines levels of
proficiency, which allow learners’ progress to be measured at each stage of learning and
on a life-long basis.

The global scale of language proficiency guidelines originating in the CEF is based on six
levels within three broad bands relating to specialist (C1, C2), functional (B1, B2) and
foundation language skills (A1, A2). These six levels are an interpretation of the classic
division into basic, intermediate and advanced. A "Hypertext" branching principle is
adopted, starting from an initial division into three broad levels. The CoE claims that
such a simple "Global Scale" makes it easier to communicate the system to non-specialist
users and will also provide teachers and curriculum planners with orientation points.
However, the CoE also notes that in order to orient learners, teachers and other users
within the educational system for some practical purpose, a more detailed overview is
necessary. Such an overview is presented in the form of a self-assessment grid showing
major categories of language use at each of the six levels (Al, A2, B1, B2, C1, and C2).
It is intended to help learners to profile their main language skills, and decide at which
level they might look for a checklist of more detailed descriptors in order to self-assess
their level of proficiency. See Appendix A for an example of the self-assessment grid for
levels Al, A2, Bl, and B2 from the Common European Framework of Reference for
Languages cited from the CoE website: http://www.coe.int/T/DG4/Portfolio

The reference levels in the CEF are used for both formal and informal language
assessment. As pointed out by Glover et al. (2005) there are many language testing
organizations and systems using these reference levels, for example members of the
Association of Language Testers in Europe - ALTE (available http://www.alte.org ) and a
Diagnostic Language Assessment System shortly called DIALANG (available

ISSN: 1675-8021



GEMA Online Journal of Language Studies 3
Volume 9(1) 2009

http://www.dialang.org/english/index.html a free diagnostic testing service available on
the Internet).

The CEF paved the way for the first pioneer applications of the ELP, which “have grown
out of the work on the Council of Europe Modern Languages project during the 1990’s.
In 1991, the CoE again held an intergovernmental symposium in Riischlikon where a
large number of language experts participated in elaborating, “further the goals,
objectives and functions of the proposed common framework of reference and the idea of
a European Language Portfolio was conceived” (Kohonen, 2001, p. 78).

On the 17™ of March 1998, the CoE Committee of Ministers came together at the 623™
meeting of the Ministers’ Deputies. This committee, under the terms of Article 15.5 of
the Statute of the CoE passed Recommendation No. R (98) 6. In this Recommendation of
the Committee of Ministers to Member States concerning Modern Languages, in section
G under the sub-heading “Specification of Objectives and Assessment” it is recommended
that, among other measures, learners develop and use a personal document called the
ELP. In this portfolio, Europeans are expected “to record their qualifications and other
significant linguistic and cultural experiences in an internationally transparent manner as
part of an effort to extend and diversify language learning at all levels in a lifelong
perspective (Scharer, 2000, p. 4).” The Committee of Ministers to Member States
Concerning Modern Languages, considered Recommendation No. R (98) 6, then
developed and piloted the ELP. Results of pilot projects conducted in 15 member States
in an initial pilot phase (1998 to 2000) were encouraging and allowed for the exploration
of the practical potential, feasibility and effects of the ELP.

The ELP is a document valuing all types of language competence gained both formally
and informally. The ELP is the property of the learner and as reported by Scharer (2000,
p. 4) the aims of the ELP are stated as:
¢ The deepening of mutual understanding and respect among citizens in Europe;
® The protection and promotion of linguistic and cultural diversity;
® The development of learner responsibility and learner autonomys;
e The promotion of life-long language and intercultural learning aiming for
competent plurilingual and self-confident European citizens;
e The clear and transparent description of competences and qualifications to
facilitate mobility and personal growth.

The ELP consists of three parts: a Language Passport, Language Biography and Dossier.
Schneider and Lenz (2001) in their ELP: Guide for Developers, affirm that all ELP
versions should respect a basic division of the ELP into the above-mentioned three parts.
These parts, though, can serve the aims and basic functions of the ELP in differing ways.
Based on the information presented by the website of the CoE (http://www.coe.int ), the
parts of the ELP can shortly be defined as:

The Language Passport - The language passport is described as an updateable overview
of one’s experience in and ability with different languages. This part of the ELP records
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formal qualifications, diplomas, and self-assessments. The Language Passport section of
the document also provides an overview of the individual's proficiency in different
languages at a given point in time. This overview is defined in terms of skills and the
proficiency is defined according to the CEF. The owner of the ELP records her/his formal
qualifications and describes the language competencies as well as significant language
and intercultural learning experiences gained. This section also includes information on
partial and specific competence; it allows for self-assessment, teacher assessment and
assessment by educational institutions and examinations board. Information entered in the
Passport includes when, why, and by whom the assessment was carried out. A standard
presentation of a Language Passport for the ELP’s designed for adults are promoted by
the CoE in order to facilitate pan-European recognition and mobility.

The Language Biography - In this component of the portfolio, a record of the learner’s
personal language learning history is kept. This is to help the learner evaluate his learning
objectives and reflect on his own language learning and inter-cultural experiences. The
Language Biography not only facilitates the learner's involvement in planning, it also
aims to encourage the learner to state what he can do in each language and also include
information on linguistic and cultural experiences gained through formal and informal
educational contexts. This component of the ELP is organized to promote
plurilingualism, i.e. the development of competencies in a number of languages.

The Language Dossier - In this component of the portfolio, the learner is able to collect
pieces of his work and the language certificates that s/he owns. The reason for this
collection is to document and illustrate the skills, experiences, and achievements in the
language learning process. Here, the language learner has the opportunity to choose the
materials to document and illustrate the achievements or experiences that are recorded in
the Language Biography or Language Passport sections of his portfolio.

The functions of the ELP can be described as: a) the pedagogical function—it aims to
motivate learners by acknowledging their efforts to extend and diversify their language
skills at all levels; and b) the reporting function—where it aims to provide a record of
linguistic and cultural skills that the learner has acquired (Schneider & Lenz, 2001).
Kohonen (2000), coordinator of the Finnish ELP project, claims that the use of both the
pedagogical and reporting functions of the ELP are crucial for developing the potential of
the ELP towards increasingly autonomous and socially responsible language learning.

It is stated by Scharer (2000) that although the ELP was displayed to prove itself a valid
pedagogic tool under the many different pilot conditions it needs to be noted that positive
and negative feedback generally relate to very specific circumstances. For example, while
the Czech Republic project has provided positive feedback, the Holland project has
provided the opposite. The Czech Republic pilot project provides a positive feedback
summary while claiming that the issue of motivation related to the ELP deserves further
exploration.
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The ELP Pilot Project of Turkey

The implementation of the ELP has progressed well, and almost all member states of the
CoE have developed models which have either been validated by the European
Validation Committee and are currently implemented, or they have developed models
which are being used on a pilot basis. Being a member of the CoE, the Ministry of
Turkish National Education (MNE) also investigated and evaluated the ELP project
documents supplied by the Modern Languages Section of the CoE. It is pointed out by
Demirel (2003) that Turkey, as a member state of the CoE, is fulfilling the requirements
for the ELP and CEF under the auspices of the MNE by reforming foreign language
curricula, developing the Turkish ELP model and improving the quality of language
instruction in the educational system. According to Demirel (2003, p. 3) “these efforts
will contribute to the language learning process in Turkey in order to harmonize with
European Standards and also to support the language policy of the CoE by training
plurilingual Turkish citizens as part of the integration process for a multicultural
European society.” When embarking on a national program for development, the
essentialness of the efforts of linking the Turkish language teaching policy and language
teaching practices in Europe cannot be underestimated because Turkey has to be alert for
significant developments and the outflows of research in this field.

The Ministers of Education of all the member States of the CoE recommended that
governments, in keeping with their education policy, support the introduction of an ELP.
In the “2002 Yili Basinda Milli Egitim” (National Education at the Beginning of the Year
2002) periodical dated December 2001 and published by the MNE, it is stated that there
are Special Expertise Commissions (Ozel Ihtisas Komisyonlarr) within this ministry and
that one of them is the CoE Language Portfolio Special Expertise Commission MNE,
2001. This commission was formed after the European Ministers of Education met in
Cracow, Poland, 15-17 October 2000. In this periodical, it is also noted that in Turkey,
the CoE Language Portfolio Special Expertise Commission was formed under the co-
ordination of Ozcan Demirel from Hacettepe University. This commission presented a
seminar in the year 2001 to 30 secondary school foreign language teachers chosen from
Antalya and Ankara, the ELP pilot provinces of Turkey.

The piloting procedures of the ELP in the Turkish Educational system began with the
MNE’s Board of National Education’s acceptance of piloting the ELP project in 24
piloting schools at secondary education level appointed in the Ankara and Antalya
provinces.

The Turkish pilot project as reported by Demirel (2002) began with the determining of
the long term and short-term objectives of the ELP to be attained. Then, an in-service
teaching program for piloting teachers was designed accordingly, and finally, a seminar
on the ELP was held in October 2001 in Ankara. In this seminar, the ELP project was
introduced in detail, existing sample ELP models of other European countries were
examined, language descriptors used in the portfolio were analyzed and the
implementation process of the ELP in Turkey was discussed. As a result of the seminar, a
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steering committee for the ELP project was established in order to design the ELP model
for Turkish high school students 15 years of age and older.

The Turkish ELP project committee had developed a sample ELP model for high school
students, which the MNE had published under the name “European Language Portfolio -
Avrupa Dil Gelisim Dosyas1”. The MNE found it suitable to first implement the ELP in
20 piloting high schools located in Ankara and in Antalya. A teacher from each piloting
school took part in the project and they were all obliged to take part in an in-service
training program for the ELP seminar held in October 2001 by the Board of Education in
Ankara, then the ELP implementation process of the project started at the beginning of
the 2002-2003 academic year (Demirel, 2003). As can be seen in Table 1 (cited from
Demirel, 2005), in 2004, the number of piloting schools reached 30 and the ELP was
implemented in 9 different cities located all around Turkey.

Table 1: Distribution of the European Language Portfolio for secondary education
piloting groups

City No. of schools No. of teachers No. of students
Ankara 12 24 486
Antalya 7 14 224
Istanbul 5 10 285
[zmir 1 2 76
Adana 1 2 80
Gaziantep 1 2 72
Bursa 1 2 48
Edirne 1 2 46
Diizce 1 2 40
Total 30 60 1,357

Demirel (2003) reports that before the implementation phase of the Turkish ELP project,
a number of seminars were organized to support and train teachers in the use of the CEF
of Reference for Languages and the ELP. An expert was invited from the CoE to give a
lecture on the ELP and to check the Turkish ELP model that was not yet validated. A
seminar was also held in June 2002 in Antalya. As stated earlier, at the beginning of the
2002-2003 academic year the implementation process of the project started, later a
feedback seminar was held in Ankara in March 2003. The aim of this seminar was to
evaluate the teaching-learning process in the piloting schools and also to disseminate the
idea of the ELP on a nationwide basis. In Ankara there was another seminar held in June
2003. Here, it was decided that each piloting school would prepare a test book for one
band of the CEF language descriptors ranging from Al to C2.

The first Turkish ELP model for students aged 15+, after being submitted for validation

to the CoE Secretariat of the Language Policy Division in the year 2003, was approved
by the European Validation Committee. This first validated Turkish ELP model, being
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the 47" validated ELP model of the CoE was numbered 47.2003 (to find the list of
validated ELP models see: www.coe.int/T/DG4/Portfolio/documents). This validated
model was prepared in CD format by the MNE and distributed to the employment of
teachers and students at piloting schools. Another reason why the year 2003 was very
important for Turkey was that it held the European Language Portfolio Council of Europe
Seminar.

The European Language Portfolio Council of Europe Seminar is an event conducted by
the CoE and aims to address issues relating to the further development and
implementation of the ELP. Every year this seminar is held in a different country found
suitable and appointed by the CoE. For example in 2001 it was held in Coimbra,
Portugal. In the year 2002, two seminars were held, the first in Turin, Italy and the second
in Luxembourg. The following year this seminar was held in Turkey in the city of
Istanbul, 23-25 October 2003. The seminar was sponsored by the Turkish Ministry of
National Education, the Turkish National Education Foundation and the Association of
Turkish Private Schools. The seminar was coordinated by David Little and it is possible
to find his report relating to this seminar on the CoE website
(http://www.coe.int/T/DG4/Portfolio/?7L=E&M=/main_pages/events.html ).

In Turkey, under the auspices of the MNE the second ELP commission was formed in
order to design a junior ELP model for children aged 05-09 and 10-14. This ELP model
was prepared and piloted in 15 primary schools (see Table 2 for the distribution of the
junior ELP in primary schools). This model was sent to the CoE for validation and in
2006 the Turkish Model for learners aged from 10-14 was approved by the European
Validation Committee.

Table 2: Distribution of the European Language Portfolio for
primary education piloting groups

City No. of schools No. of teachers No. of students
Ankara 7 28 357
Istanbul 4 16 285
[zmir 1 4 86
Gaziantep 1 3 66
Bursa 1 3 54
Diizce 1 3 36
Total 15 56 884

Ozcan Demirel, the first co-coordinator for the Turkish ELP piloting project also applied
to the CoE for the translating of the book titled “Common European Framework of
Reference for Languages: Teaching, Learning, Assessment” into Turkish. This
application was approved and the right for translation and publication of the book was
given to the Turkish MNE. Under the coordination of the Board of Education, a
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translation commission was formed in 2005 and the book was translated. However, the
book is still not officially published by the MNE.

The CoE notes that different ELP models are being or will be developed in member
States by educational authorities or institutions undertaking to produce an ELP according
to the age of learners and differing national contexts. Ankara University was the first
institution to develop and implement an ELP model for adult learners. This model gained
validation by the CoE in 2004 and at present is the only validated ELP model for adults in
Turkey. Ankara University has a Turkish and Foreign Languages Research and
Application Centre (TOMER) which was founded in 1984 as a part of Ankara University
for the purpose of teaching Turkish to foreigners. TOMER is the institution which issues,
upon payment, the ELP to adults in Turkey.

According to Scharer (2004) throughout Europe until the year 2004, over 1,250,000
learners have received and worked with a European Language Portfolio more or less
intensively for a shorter or longer period and that 64 ELP models were validated by May
2004. In Scharer’s report titled A European Language Portfolio from piloting to
implementation (2001 — 2004) the following table displays that by the year 2004, in
Turkey a total of 9800 language learners from various age levels had come into
acquaintance with the ELP (2004, p. 50).

Table 3: Number of learners in Turkey with an ELP (Scharer, 2004, p.50)

Numbers of learners in Turkey with an ELP 06 07 04

Educational sector | 2000-2001 2001-2002 2002-2003 2003-2004 2004-2005

Primary

Pilot version 6-11 150 300

Secondary I

Pilot version* 11-14 300 500

Secondary II

19.2001 500 750

47.2003* 15-18 1500

Adult

56.2004** 7500

Total Turkey All 500 1200 9800
Status:

* Projects of the Ministry of Education, Board of Education for secondary education
** Ankara University, TOMER for adult education

In Turkey, a private educational institution named Bilfen Schools, entered this
educational arena by developing another ELP Model for learners aged from 10-14. This
model was approved of and gained validation by the committee in the year 2006. The
following year Bilfen Schools submitted another ELP model which was designed for
young learners in primary education aged 05-09 and was validated by the CoE in 2007
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(see www.coe.int.) The ELP is used in the English lessons at Private Bilfen Schools (see
www.bilfen.com).

Mirici, the coordinator of the Bilfen Schools ELP Project in his article titled
“Development and Validation Process of a European Language Portfolio for Young
Learners” (2008) states that Bilfen Schools --from kindergarten to middle school educate
3500 students and that they aim to use the ELP to promote effective teaching and to
promote all 10-14 year old children in private schools where intensive foreign language
teaching programs are implemented. The development of this ELP took over a year to
complete and consisted of the following four phases: training, drafting, trialing and
validation.

According to Mirici (2008) according to most foreign language teachers in Turkey the
already existing descriptors in the various validated ELP models seemed too limited and
that they had to adapt these descriptors according to their teaching situations in terms of
the objectives of their curriculum, for example one of the Speaking Al level descriptors
is about the students being able to describe the place where they live in simple phrases
(See Appendix B for sample page from ELP Bilfen Model 10-14 years). After the trialing
phase of the ELP, the ELP Bilfen Model was accredited in 2006.

The final version of the ELP Model has the following features: It was specifically
prepared for children in private schools in Turkey; The portfolio is in three languages;
Turkish, English and German; Validated descriptors of the Bolzano-Alto Adige model no
69.2005 model were used and some new descriptors and examples relevant to the Turkish
educational system were developed; The Language Passport section is adapted from the
standard passport through suggestions of the Council of Europe Language Policy
Division and at the back of the Language Passport there are soft pages for the teacher
assessment if the owner wants the teacher to assess her/his level of proficiency; Since
this is not an Adult passport the self-assessment grid includes the levels between Al and
B2; There is Biography section where the student reflects upon and records his language
and intercultural competences for all languages regardless of in or outside of school
training; The Dossier section is where the students put selected examples of all the work
they have produced for all languages they have learned inside or outside of school; And
finally there is a booklet called “Guide for Teachers and Parents” and this guide is
available in Turkish, English and German (Mirici, 2008).

The CoE ELP official reporter Scharer (2007) notes that in the year 2007 there were more
than 13,000 ELP owners in Turkey. A total of 10,000 of these owners were adults
learning various foreign languages in 5 language teaching centers of TOMER, Ankara
University (See Table 4, cited from Scharer, 2007, p. 48). Scharer (2007) also adds that
the Adult MoNE/APEC ELP model will be implemented in all language teacher centres
for adults in Turkey by Ankara University.
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Table 4: Numbers of learners in Turkey with an ELP (2007)

Numbers of learners in Turkey with an ELP 15 09 06
Educational sector 2003-2004 2004-2005 2005-2006 | 2006-2007 | Est. 2007-2008
Primary

val pending 5-9 Bilfen 150 300 250

Secondary I
79.2006 10-14 Bilfen

80.2006 10-14 300 500 500 750 1250
Secondary II

19.2001 750

47.2003 15-18 750 750 1000 1250 1500
Adult

56.2004 Ankara Univ 5000 5000 5000 10000
pilot MoNE/APEC

Total Turkey 1950 7300 12000

As can be seen from Table 4, the validated ELP models all have validation numbers. For
example; the 10-14 aged Bilfen Model is numbered 79.2006 meaning that it was the 79"
model to be validated by the CoE and that it was validated in the year 2006. The 10-14
aged ELP Model designed by the Turkish MNE is numbered 80.2006 this shows that it
was validated straight after the validation of the 10-14 aged Bilfen Model in 2006. Again
from Table 4, it is possible to see that in Secondary II level Turkish students were
acquainted with the 19.2001 model. This model is the 19.2001 - Sweden Model for
learners in upper secondary and adult education including vocational education (see
www.coe.int/T/DG4/Portfolio/documents).

In Turkey, the MNE will officially launch the implementation of the ELP for learners
aged 15+ and the ELP for learners aged 10-14 in the following academic year (2009-
2010). According to the official website of MNE (http://www.adp.meb.gov.tr ) it is noted
that in the globalizing world, foreign language teaching in our country, like in many other
countries, has become a fundamental problem in education. An important step in the
solving of this problem is going to be put into practice on a national basis in the following
academic year. This practice is called “European Language Portfolio - Avrupa Dil
Portfolyosu”. While at the phase of piloting project, the ELP was translated as and named
“Avrupa Dil Gelisim Dosyas1”. However, with the official implementation it is now
renamed as “Avrupa Dil Portfolyosu”.

In the website of MNE (http://www.adp.meb.gov.tr ) it is stated that every student in
elementary and secondary school will receive a folder and language passport with the
foreign language books supplied to them by the ministry. Students are expected to fill in
the required details and from time to time are needed to update this information.

In Turkey it is possible for every citizen to download an ELP model designed for ages
10-14 and 15-18, free of charge, simply by writing their name, surname and ID number
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on the website of the MNE. This website provides guidelines and information relating to
the ELP. And there is also a section where issues concerning the ELP can be asked to the
national coordinator Ismail Hakk1 Mirici.

Conclusion

As formerly noted, in the following academic year Turkey will be officially launching the
formal ELP implementation phase in all of its public elementary and secondary schools.
Being on a nationwide basis this phase can provide both affirmative and negative results
because such changes are challenging and require professional preparation. Other
member states have started this phase beforehand and have expressed their experiences to
the CoE.

An analysis of the ELP Interim Progress Reports prepared and published annually by the
CoE since 2001 displays the fact that there have been positive outcomes reported by the
member states. In the final report of 2007, Scharer (2008, p. 6) expresses “a number of
implementation projects seem now to have reached dimensions necessary for long-term
effects and benefits on a system level to develop. These include among others:

e The Spanish ELP project, which covers all regions and school sectors and
includes regional as well as international languages

e The decentralized Swiss ELP implementation project, which covers all languages,
school sectors and school types

e The ELP implementation project of Thiiringen (Germany), with a reported
penetration of 40% despite reduced financial support

e The ELP implementation project of the Russian Federation, which uses a
snowball strategy in its multilingual and multicultural territory

e Irish ELP projects that focus on the linguistic integration of immigrants
® The Dutch electronic ELP project, which is breaking new ground

e The institutional ELP projects of ALTE/EAQUALS and CercleS in the adult and
further education sectors respectively.”

Regarding ELP implementation, while there have been positive results, “a number of
implementation projects do not seem to have developed as well as initially planned.
Reasons seem to include: shifts in policy and priorities, insufficient clarification of ELP
status, diffuse expectations and objectives, imbalance between goals and allocated
resources, tensions between the official curriculum and the underlying concepts of the
ELP, e.g. only few curricula so far define their goals in ‘can do’ terms that correspond to
the ‘I can’ descriptors in the ELP checklists, etc.” (Scharer, 2008, p. 6).

The following year in Turkey, students who will be attending primary school grade 4 (the
grade in which foreign language learning begins) will own an ELP of their own. Various
studies have revealed that it is suitable for primary school to be the first official setting
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for students to posses ELP’s. For instance, Slovenia is also one of the countries that have
piloted the ELP in primary schools (during the period of October 1998 until May 2000).
About this piloting, Troha (2000, p. 78) states, “the main conclusion of the piloting in our
country was the process of the introduction of ‘portfolio thinking’ should begin at the
primary school level with children and their teachers”.

After several years of piloting and gaining positive results, it is expected that Turkey, by
beginning ELP implementation in primary schools will reach the desired outcomes and
the official launching of the ELP will be beneficial for both the students and the wealth of
the country.
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Appendix A: Self-assessment grid for levels Al, A2, B1, and B2
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Al

A2

B1

B2

I can recognise familiar words
and very basic phrases
concerning myself, my family
and immediate concrete
surroundings when people speak
slowly and clearly.

I can understand phrases and the
highest frequency vocabulary
related to areas of most
immediate personal relevance
(e.g. very basic personal and
family information, shopping,
local area, employment). I can
catch the main point in short,
clear, simple messages and
announcements.

I can understand the main points of
clear standard speech on familiar
matters regularly encountered in work,
school, leisure, etc. I can understand
the main point of many radio or TV
programmes on current affairs or
topics of personal or professional
interest when the delivery is
relatively slow and clear.

I can understand extended speech and
lectures and follow even complex lines
of argument provided the topic is
reasonably familiar. I can understand
most TV news and current affairs
programmes. I can understand the
majority of films in standard dialect.

I can understand familiar names,
words and very simple sentences,
for example on notices and
posters or in catalogues.

I can read very short, simple
texts. I can find specific,
predictable information in simple
everyday material such as
advertisements, prospectuses,
menus and timetables and I can
understand short simple personal
letters.

I can understand texts that consist
mainly of high frequency everyday or
job-related language. I can understand
the description of events, feelings and
wishes in personal letters.

I can read articles and reports concerned
with contemporary problems in which
the writers adopt particular attitudes or
viewpoints. I can understand
contemporary literary prose.

I can interact in a simple way
provided the other person is
prepared to repeat or rephrase
things at a slower rate of speech
and help me formulate what I'm
trying to say. I can ask and
answer simple questions in areas
of immediate need or on very
familiar topics.

I can communicate in simple and
routine tasks requiring a simple
and direct exchange of
information on familiar topics
and activities. I can handle very
short social exchanges, even
though I can't usually understand
enough to keep the conversation
going myself.

I can deal with most situations likely
to arise whilst travelling in an area
where the language is spoken. I can
enter unprepared into conversation on
topics that are familiar, of personal
interest or pertinent to everyday life
(e.g. family, hobbies, work, travel and
current events).

I can interact with a degree of fluency
and spontaneity that makes regular
interaction with native speakers quite
possible. I can take an active part in
discussion in familiar contexts,
accounting for and sustaining my views.

I can use simple phrases and
sentences to describe where I live
and people [ know.

I can use a series of phrases and
sentences to describe in simple
terms my family and other
people, living conditions, my
educational background and my
present or most recent job.

I can connect phrases in a simple way
in order to describe experiences and
events, my dreams, hopes and
ambitions. I can briefly give reasons
and explanations for opinions and
plans. I can narrate a story or relate the
plot of a book or film and describe my
reactions.

I can present clear, detailed descriptions
on a wide range of subjects related to my
field of interest. I can explain a
viewpoint on a topical issue giving the
advantages and disadvantages of various
options.

U Listening
N
D
E
R
S
T
A Reading
N
D
I
N
G
Spoken
Interaction
S
P
E
A
K | Spoken
I Production
N
G
A%Y Writing
R
I
T
I
N
G

I can write a short, simple
postcard, for example sending
holiday greetings. I can fill in
forms with personal details, for
example entering my name,
nationality and address on a hotel
registration form.

I can write short, simple notes
and messages relating to matters
in areas of immediate needs. I
can write a very simple personal
letter, for example thanking
someone for something.

I can write simple connected text on
topics which are familiar or of
personal interest. I can write personal
letters describing experiences and
impressions.

I can write clear, detailed text on a wide
range of subjects related to my interests.
I can write an essay or report, passing on
information or giving reasons in support
of or against a particular point of view. I
can write letters highlighting the
personal significance of events and
experiences.
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Appendix B: Sample page from ELP Bilfen Model 10-14 years

Al

- Benimie, ailemle ve yalan ¢eveemle ilgili

Eatalog, duyuwra ya

- meelaam

ransdik sivrciikler] ve cok temel kaliplan,
o vie et korugualdu funds anbaovabsilinem.

da afis giki yazil
metinlerdeki bildik adlam., sfirciikieri ve
ok basit timocleri anlayabilirim,

Eargmmadak: kigintm sdylediklerini <daha

yavas bir konusma hiznda yinelemess we
stiylemek redikderimb clugurmada bana
yardhimoa clmas) koguluyia, basiz yaoldan
iletigim kurabilinm. O anks gereksiname
va da ok bildik komillara iliskin alanlarda
Basir soquler sorabilir ve covap vershilirien,

Tagadifiim yer ve tamdifiim neanlar
betinmbemek igin basst kalspian we fimoclerd
knillanabilisiom.

Eisa we basit clmcelerie karipaostal
yazahilirim,. drmefin; o] karmposraloylas
Eikk. Kigise] bilgi igenen
formiar doddurabilirion., demsefiin: odel kayst
firmenema isim, uyrak ve adres yarrmale gilbi.

About the author

A2

. Beni dogrudan llgilendiren kontlarla

iligkili kaliplar ve gok sik kullamilan
stizciiklerd anlayabilirim. (Orneging en
Bermee] Kigine] ve wilewi , mhaneeriy,
yerel gevre, meslek). Kiss, net, hasit
et we dupuralardalks termel digilnoeyi
keavrayahbilirim.

Eisa we hasit metinbern okuyabilinim.

flamlar, kullanam kilavoaelamn, mindibert
v raman gizelgeleri gibd basit giinltk

inberdehd 1 bilileri § bili
we kiza kigisel mekiuplan anlaya-
billirfm.

ERildik konular v Taalnvwtler halkhkansla

dicfmedan bilgi alyvenigini gemktinen
basit wve alhfilmag islerde Hecigiom
kurabilirimn. Genellikle konugmays
silrdiire bilecek kadar anlagamasam
da ksa sohbetlers kainlabilirim.

Badit bir dille adermd ve difer insanlam,

yagarm kopdlanm, efEtim Igimni
wie son iFimi berimlemelk igin ir dizi

kealips v tlmeeyi kullanabdilinim.

Eisa, basiet notlar ve iletiller ilirima.
Tegebkddir mebomulbis gibd ¢olk kass kigisel
meektupdar yazabiliriom.
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